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Unit - IV
BASICS OF CURRICULUM DEVELOPMENT
Sudhir H, Tande]

4.1 Introduction

Curriculum development 1s defined as a planned, purposeful, progressive, and Systematic
process to create positive improvements in the educational system. Every time there gy
changes or developments happening around the world, the school curricula are affected. There
is a need to update them to address the society’s needs. Curriculum development process
depends on philosophical, sociological, psychological, historical and knowledge foundationg

of education. This chapter tries to understand these basic foundations of curriculum
development.

4.2 Overview

This unit discusses the importance, principles, and foundations of curriculum development. In
today’s knowledge economy driven by rapid technological changes and climate changes, it is
important that curriculum should fulfil the requirements of the future generation. Curriculum
should be developed keeping in mind the basic principles of curriculum development.
Generally, curriculum is developed keeping in mind general principles, but it should take into
account Indian perspectives so that cultural and societal needs of the country can be fulfilled.
Curriculum is developed based on the foundations of curriculum. Philosophical foundations
give directions regarding the objectives of curriculum; sociological foundations take into
account the society, its changes and culture; psychological foundation talks about what
teaching learning processes need to be included in curriculum; while historical foundations
give an idea about how previous curriculums focused on the different aspects. One cannot think

of curriculum without what kind of knowledge should be included into the curriculum, and
hence, knowledge foundations of curriculum are also focused upon.

4.3 Objectives

After studying this unit, the reader will be able to:

*  Describe the importance of curriculum development;
*

Discuss the principles of curriculum development with reference to general perSPeCtiveS
and Indian perspectives;

Explain the philosophical, sociological, psychological and historical foundations .
curriculum development;

Explain knowledge as the foundation of curriculum development.
4.4 Importance of Curriculum Development

: ) of
Curriculum development is not only for the school, the learners, and the teachers, but also fi
the development of society in general.

Curri : the
i cu.lum .development plays a very significant role in strengthening the economy Ofsing
on in this knowledge economy era. It gives answers or solutions to the world’s pres

_
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conditions and problems, i.e., environment, politics, socio-economics, and other issues of

poverty, climate change, and sustainable development.

If the goals and objectives of curriculum development are clear in the curriculum developer’s

mind, cutting-edge achievements in various concerns can be realized. Following are the needs

and importance of curriculum development.

*  Clear purpose and goals: - Curriculum development ensures written curricular goals and
objectives which are specified in considerable detail in behavioural terms, intended
towards student development outcomes.

*  Continuous assessment and improvement of quality: - As society changes, the curriculum
followed by the institutions of the society also needs improvement. Hence continuous,
valid, and reliable assessment of curriculum is required.

* A rational sequence: - Educational activities in a curriculum are chronologically arranged
in developmental sequence which helps to form a well-planned (or coherent) curriculum.

*  Making strategy in teaching and learning: - Suitable teaching-learning strategies,
methods, materials etc. are suggested through curriculum development. It helps teachers
and students in the proper implementation of the curriculum.

*  Helps in the selection of learning experiences: - Appropriate selection and organization
of learning experiences are needed for good curriculum. It helps in the selection of study
material and other activities so that objectives of teaching can achieved.

*  Grade specific curriculum: - Curriculum development process is required for
determination of educational objectives for teaching-learning at a particular grade of
school education.

*  Helps in continuous and comprehensive education: - Continuous and comprehensive
evaluation are integral parts of curriculum development. They help in bringing necessary

improvement in the teaching learning process.

POINTS TO PONDER

& Discuss the vital role of curriculum development.

45 General Principle of Curriculum Development
While developing the new curriculum, various principles must be kept in mind. Some of the
general principles are discussed below:

The Principle of Child Centredness
Child learns from experience and activities and hence educational activities should be

meaningfully appropriate for the child for his all-round development. Curriculum should be
according to the needs, interests, capability, capacity, aptitudes, attitudes and abilities of the
pupils of the particular age.

The Principle of Community Centredness . '
Social needs and local needs of the learner should be taken into account while developing the

curriculum. Curriculum should reflect the values of democracy, ethos, and main concerns of the
country. Child should understand the norms of the community being its member.
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Cur Kul?hl‘ “,]ﬁividu-zl and should surround the individual’s de needs,
efforts of the individual an
inciple of Integration o
. Pl"““P‘l(‘ uld integrate the child’s activities and the needs of the. present century, The Scho.
. gy 3 . : '
C um«uh;m § “g cholastic abilities of the child should be integrated into the curriculym, Along
tic 1-S S . c cu
1“5‘1“ {111’1\(11]:111\'“31 and needs of the society; knowledge and experience, objectives and conten,
with child activ S
should also be integrated.
Forward Looking Principle

Capability of adjustment in different circumstances of life should be enhanced through the
Capability jus

rriculum. 1t should equip the learner for future challenges. The vision should be enhanceg
curr " S
through the curriculum.

Conservative Principle

Curriculum should cultivate a sense of respect for traditions and culture among the children,

Preservation of the culture and traditions of the past should be there so that it can be transmitted
to the next generation.

Renewal Principle

.. hanging
As the society and culture changes the individual should also adapt to the culture of the changing
world.

Motivation Principle

) : ivation should be
Intrinsic motivation is needed for a child to learn effectively. Interest and motivatio
developed in the child.

Maturity Principle

£
, : elopment 0
The curriculum should support the maturity level of children so that all round develop

the child becomes possible.

The Principle of Preparation for Life

Curriculum should prepare the child for future challenges.

The Presence of Elasticity, Flexibility and Variety
Curriculum should not be ri

e0 le
gid but should be flexible to suit the changing needs of ¢ P p
and the society. These should be able to meet the needs of individual differences.
The Principle of Comprehensiveness
A variety of subjects to satisfy a v
Besides, the curriculum should be ¢

there:
. i - ae should be
ariety of pupil of different communities S
cluld in terms of atltitude,

toft
Jopmen
omprehensive to cater to the all-round develoP

knowledge, skills and values.

The Princi le of Balance o
ce ive-psycho!
- .' » g 1 3 . l : ‘ c-
( umgulum should maintain a proper balance between the Cogmtlveﬂﬁewv
fi‘umam as well as direct ang indirect experiences.
I'he Principle of Utility
Lumculum should pe use

.q[it’”“ll
and technjcy) base. Emph

. o VOU
il . . R . P [1[21111 <
ful 10 the child in his life and therefore should mal
asis should be given 10 work experiences.

e POINTS TO PONDER
o Explain the general principles of curriculum developmel -
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. ushed into a number -
' the existentialist phllOSOphy’ ieqroeaee hat to study and " Chome'm‘ﬂkirlg
Y s should be given the freedom to choose W ) z and what not , Stuy
N er o : :
st Ifizmine what should be the criteria to determine these truths.
and also to d€

i ' ies pertaining to currj

: ST £ some more philosophies pe g triculug

the implications O |

Now let us examine

Perennialism

o Jialism rooted in realism advocates the permanency of knowledge that has stood the testof
. u P . . v

P.elel and the values that have moral and spiritual bases. The under.lyl.ng.ldeas are that educatig,

t‘lllleonstant absolute and universal. The curriculum of the perennialist is subject-centreq based

is ¢ , .

on defined disciplines or logically organized

bodies of content. It emphasizes teaching/leaming
of language, literature, sciences and arts.

o Progressivism

Progressivism is a development over pragmatic philosophy and is in contr'ast wi'th pefennialist
thinking in education. For Dewey, the school is a miniature democratic society, in which
students could learn and practice the skills and tools necessary for democratic life. According to
progressivism, the skill and tools of learning include problem solving methods and scientific
inquiry; in addition, learning experiences should include cooperative behaviour and
self-discipline, both of which are important for democratic living (Ornstein and Hunkins, 1988).

The curriculum, thus, should be inter-disciplinary in nature, and the teacher role is as a guide for
students in their problem solving and scientific projects.

a Essentialism

Being a conservative philosophy, essentialism with its roots in both idealism and realism, does
not totally reject progressive methods, as it does not believe that education should prepare the

learner to adjust with the changing society. Thus, in essentialism, mastering the subject mafter 15
the synonym of learning.

0  Reconstructionism

Reconstructionism views education as a means to reconstruct the society. The subjects which
promote new social, economic, and political education are the reconstructionist curriculum: Th¢
Curiculum spesialve oo tOa medium for stu.dying social proble.ms. pere is 10
. adopt an eclectic approach, the middle road, where the

emphasis on extremes of subject matter or socio-psychological development, excellence O

equality. . . seplar
d‘é ality. We must understand that curricularists have to continuously reflect on their ourriet®
cisions, and these should be based o

n the changing needs of the students and society-
4.6.2 Sociolo

subject matter is to be used as

T il glcgl Foundation of Curriculum
- S¢hool exists withijp the societa]
Society and ¢y

n
_ ) . petwee
rriculum, Th context and hence there is mutual relat1onshlp
. . Cre ar
adjust to because g © ma

o and 10
ty i Ny developments which are difficult to cope WIﬂllnust
innovative and ineyq: Y 18 ever changing and dynamic. Therefore, school curricult™” arne’
1sciplinary. 1 should address the diversities of inclusive & global le
ledge through ersities of i
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Besides this, the country must maintain a curriculum that reflects and preserves its culture and
aspirations for nationalism. It is the country’s responsibility to ensure that the school serves its

urpose of educating its citizens.

p :
be viewed from the status quo perspective, the reformist perspective, and the

Social needs can

futuristic perspective.
The status quo perspective seeks to achieve the existing social order. The curriculum should contain

such knowledge and skills which children will need as adults to fit into the existing social role.

The reformist goal of education is to reform the society and hence curriculum should fulfil this
need. Schools should help society to achieve greater equity and justice.

The futuristic perspective views education as a tool to help students face the challenge of
technological progress and to accept and accelerate scientific revolution. The role of school is to
develop skills and useful knowledge so that students can participate in decision making processes

and support the future direction of society.

Society and Curriculum
The norms of society produce a model personality-the attitudes, feelings, and behaviour patterns

most members of a society share. It also assigns specific roles to each of its members and expects
them to conform to certain established behavioural patterns. Sex roles—the way boys and girls,
men and women are supposed to act—provide a good example for this type of socialization. This
leads us to conclude that, society plays a vital role in shaping the attitudes of the young.

Social change and the curriculum
Contemporary society is changing so rapidly that we have difficulty coping with it, adjusting

ourselves to the present and preparing for the future. Contrary to this fact, our colleges/schools
appear to be conservative institutions that usually lag behind the change. To make education

respond to social changes, the following things should be kept in mind:

1. growth of technology;
2. structure of the family; and

3. cultural diversity.

1. Growth of technology .
The traditional ethics of work have changed drastically with the combination of the growth f’f
technology and of the information society. Hence, curriculum will have to undergo a change i

order to match with and capture social changes.

2. Structures of famil i i
e tural parents and their children is steadily fading,

The picture of the family consisting of both na .
: , f family structures— separated, divorced, and

replaced by a much more complicated diversity 0 :
‘ . the trend of single parent homes. Geographical

childbirth without marriage, have given rise t0 _

mobility is weakening the bonds of the centrally located, extended faml.ly'

There is a breakdown of sex-role stereotypes visible in many arpas of life. ¢ on the part of

roles and demonstrate excellence and ability in them, some dlsguSt]f’; re;‘:;g;g perception and
. i c

those who continue to adhere to old stereotypes cannot be avoided. The mendous impact on

i ; tre
reality of sex roles and opposition to such changes will also have 2

curriculum development.

As women assume new



1. Cultural diversity -
= s " - -
o away from "a melting ) o .

§ W€ are moving away ) ) versity/plurality is quite promj .
N\ qv from a homogenecous culture towards one of C.ilVClS };p e "tr}yllelticil I;,.Omment' Earlier
AW ¢ . . _
: '\1 \cational institution was viewed as a majot social agen1 1nl o 8-pot” process byt now
an educational 10§ ™ s ¢ and the emered
it is caught in an ambiguous position between its traditional ro rging trend towargs

ot" socicty to a "salad bowl" one, the increasing treng

diversity.

Social forces and curriculum o . ..
The social forces in a society determine the objectives of education; therefore, it is necessary th

while planning the curriculum, we must have a thorough knowledge of those social forces that
have an effect on the educational system of the society. These forces are: governmental forces,
quasi-legal forces, professional organizations, and special interest groups operating in a

community.

4.6.3 Psychological foundation of Curriculum

Curriculum is influenced by psychology. Psychology also seeks answers as to how a curriculum
be oreanized in order to achieve students’ learning at the optimum level, and as to how much
inforr;lation they can absorb in learning the various contents of the curriculum. The basic
psychological needs which are necessary for individuals to lead a full and happy life should also
be a concern for curriculum developers.

Learning Theories and Curriculum

Behaviourism

Behaviourists advocate that:- Behaviour is likely to be influenced by the conditions under which
learning takes place; attitudes and abilities of learners can change or improve over time thro.ugh
proper stimuli; learning experiences can be designed and controlled to create desired learning,
selective reinforcement is essential.

Hence, we see that behaviourism has a major impact on education. Educators, who are

behaviourists and in charge of curricula use many principles of behaviourism to guide the creation
of new programme.

Cognitivism
Contrary to bebav1ounst3, the cognitive school of thought believes that learning is Cogn_mve 1
nature. It explains the phenomenon of human growth and development as cognitive, social,

psychological, and physical growth and development refer to changes in the structure and 17
of human characteristics,

Piaget (1950) describes the co
1. Sensori-motor stage (bi

an
tion

gnitive stages of development from birth to maturity:

: . rth to age 2)
- Pre-operational Stage (age 2 to 7)
3. Concrete operati y
; ¢ Operational stage (age 7 to 11)

L F(.)rmal Operational stage (age 11 onwards) itive

ming an N . E . - ni

stage. Itgis C(()jn?ii\;eolspmcdm IZ a process of maturation as described by Piage? ngzgollow
- S and i1s as et o . . s e sta

a hierarchijcg] order and sed on previous growth of the individual. Th

. an
: . itar
nment in cach stage varies depending on the hered

attai
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environmental factors. However, the sequence of development remains the same for all
individuals as suggested by Piaget. The curriculum principles propounded by Tyler, Taba and
Bruner have basis in Piaget’s learning theory.

It is important for teachers and curriculum specialists to determine the appropriate emphasis to
be given to a particular Piagetian stage of development and thinking processes. This is
particularly critical for school-teachers. It is during this stage of schooling that children move
from the second to the third and fourth stages of development.

Humanistic Psychology

Humanistic psychology views the total organism in relationship to his environment, and the
personal meaning constructed in a given situation. Learning is explained in terms of the
"wholeness" of the problem. Human beings do not respond to isolated stimuli but to an

organization of pattern stimuli. The teachers and curriculum framers should view the learner as
a whole person and learning as a lifelong process.

Transfer of Learning and Curriculum

Formal education is based on the premise that whatever is taught and learnt in the school gets
transferred over to life situations and forces to be of functional value to the student. School
curricula must, therefore, be based on such content as will promise maximum transfer and
develop a knowledge and understanding of matters, which lie beyond what is taught directly.
One view holds that the study of certain subjects assures a general and automatic transfer. It was
believed, for example, that the study of Latin improved intelligence, of Maths, logical reasoning
and so on. This view influenced curriculum-selection a great deal in the past and is still an
influential force, a belief that the inclusion of a particular subject in the curriculum trains a
particular faculty of the mind.

The second view is based on the premise that transfer is not automatic but is possible only if
there are identifiable elements in the content involved in the process of training. Therefore,
curriculum should be based on teaching specific knowledge and repertoire.

A third view of transfer holds that transfer occurs not by means of specific identical elements
but through generalization of the content or of the methods employed in learning of that content.

The last view is backed by cognitive field theories of learning and has influenced the modem
curriculum considerably.

4.6.4 Historical foundation of Curriculum

Historical foundation of curriculum addresses different phases of human development. The

S'flldy of history can help students gain perspective on events and issues they face. From

hlsfo}'ical foundation of curriculum, a study on politics, economics, geography, agriculture,

i;:gf:;ﬁ’ and Sociocultural' practices are expounded to be certain about the past and predetermine
re for the well- being of the society. Curriculum developers should ensure the historical

PerSpective is well reflected while designing a curriculum.

E;l:;;(;zl::]-has always been an(.i conltinues to be influenced by educat%onal phi.losophers,

cietal needs. In the ancient times, though a formal curriculum did not exist, young
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people were oriented towards meeting cultural and social demands. Dependin
of educational philosophies, however, cutriculum-content for such orientatio

period to the other. Tracing the historical background of curriculum may gj

& On the inﬂuenc
ns Varied fr()m . e

Yeusa framewwk
of its gradual growth.

Twentieth century curriculum _

Early 20th century curriculum affirmed the shift in emphasis from sectarian educatjon ¢
cdu\;ntion, Traditionally, curriculum was confined to religion-related orientationg and
Gradually. more and more subjects were added to the curriculum. As the focus wag O Mmengy)
discipline. social needs, student interest or capabilities were given little emphasis, Further
during this period, compartmentalization, and not interdisciplinary subject matter, Wa;
considered the norm. There was a reluctance to recognize the values of arts, music, physica
and vocational education. This was based on the theory that these subjects had little mental or
disciplinary value. Even though we offer vocational, industrial and/or technical programmeg
now. there is a tendency to consider traditional academic programmes superior to them.
Industrial development led a growing number of educators to question changes, as well as the
authenticity of the traditional curriculum and its emphasis on mental discipline. This shift was
also influenced by the scientific movement in child psychology.

In the new curriculum, the stress on psychology and science; and the concern for social and
educational reform was made evident. Thus, the aims of education went hand in hand with the
particular type of society involved: conversely, the society that evolved influenced the aims of

education. Now curriculum is viewed as a science with principles and methodology not just as
content or subject matter.

0 liberal
classicg

POINTS TO PONDER

«1 How do philosophical perspectives affect the curriculum development
process?

1 How do western philosophical perspectives and Indian philosophical
perspectives differ in terms of curriculum development?

i How do social changes affect the curriculum development process?

(]

. _ ' _ jven
While developing a curriculum, sociological perspectives should be &V
utmost importance. Why?

 de : ical
How is the curriculum development process influenced by PS.VChOlOg
perspectives?

What is the relation between development stages and curri culum?
5 While developing the
thoroughly. Explain.

L //

udied
. . . e stud!
new curriculum, the old curriculums should b
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4.7 Knowledge Foundation of Education

Knowledge refers to the awareness regarding things that one .is surrounded by. Several notions
and processes are associated with knowledge.- It is the basis for learning and is therefore a
never-ending process. Knowledge acquisition is the process that enables a person to develop
knowledge. There are several processes of knowledge creation and generation. A person can
acquire knowledge by observations, experiments and by interacting with others.

Knowledge and Its Notions

In simple terms, knowledge means to know. It is the awareness or understanding of something
and has been a subject of interest and research for thousands of philosophers and experts.
Therefore, knowledge has been defined in several ways and from different perspectives. There
are three perspectives of knowledge that are prominent. These are as follows:

3 Knowledge as potential:

According to this perspective, knowledge is viewed as a by-product of an enquiry and thus it
can be a collection of information, a potential or even an activity. As a potential, it enables a
person to adjust his or her behaviour to the changing circumstances. It is the potential of
knowledge that enables a person to convert data into information to perform a specific activity.

7 Knowledge as an endpoint of a continuum:

The terms data, information and knowledge are used interchangeably these days and are
considered to be a part of a continuous process wherein data gets converted to information
which in turn gets converted to knowledge. Data is defined as a sequence of events or statistics.
When meaning is associated with this data, it becomes information. Information complemented
by context and theory is knowledge. Therefore, data and information are re-ordered and re-

designed to produce what is known as knowledge. Hence, the end-product of this continuum
is knowledge.

3 Knowledge as an object or process:

Knowledge can be viewed as an object which exists independently of the person who possesses

the knowledge. Thus, knowledge can be a report, an equation, a patent, or anything that can be
distributed, captured, measured, and managed. Know

considered as the process of knowing w

According to this perspective, only huma
books

ledge on the other hand can also be
herein knowledge is not separate from the knower.
n beings are capable of possessing knowledge and not
or databases. Therefore, as a process, knowledge can be nurtured, guided,
Knowledge comes from information as well as learning
are fundamental to acquisition of knowledge: socialization, externalization, combination and
INtermalization.

and motivated.
- There are four learning processes that

T'heories of Knowledge
There are many theories of know ledge that are associated with how knowledge originates and
how it is acquired. These theories are the following:
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o Rationalism:
According 0 thé t
intellectual activity.

f rationalism, knowledge is acguire.d because of Teasonjng
h;(l)?s, t?leOI'y rejects all knowledge that s gained by the “XPetience o the
es and Pllato were the earliest promoters of this t}feory' According ther,
senses. s()crat_es. an d from reason. There were several other ph110§ophers Wwho algq advocyt, q
knowledge m:lgmat(; dle There are some rationalists Who. attach lm‘portance to CXperienge in
this theory of KOW ;dge' while there are others who consider exper'lence as misleading in the
the priczsfsazzil:.io:; kniwle dge. All rationalists, however, stand united on the fact th
process

alone can help in the acquisition of perfect knowledge.

S
iccil(;;s;":;‘;lis theory of knowledge, experience is the sc?urce of true knowledge. Ag per the
theory of empiricism, knowledge is dependent on experlen.ce. Locke.was on'e of the firgt
proponents of this theory of knowledge. According to him, mind at the time of birth 18 a blank
sheet and receives ideas from experience. The experience is two-fold, i.e., sensation ang

reflection. Sensation helps us to form knowledge that has been gained and experienced fron
our senses. Reflection is the source of internal knowledge like perceptions and beliefs, Thus,
the process of gaining knowledge begins with a

person getting a sensory experience and then
reflecting upon it.

0 Criticism:

Thg theory of criticism of knowledge combines the doctrine of empiricism and rationalism.
Neither rationalism nor empiricism are satisfactory theories of knowledge. Rationalism
bgcomes one-.sided by denying the ideas of experience, and empiricism becomes one-sided by
rejectm.g. tbe 1dea and role of reason in knowledge. Immanuel Kant tries to reconcile the idea
9f cmpiricism and rationalism in the theory of criticism and gives a view that true knowledge
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g Procedural knowledge:
Procedural knowledge refers to the actions associated with a specific domain. Procedural
knowledge can be strong and related to a domain or it can be weak and more general in nature.

g Scientific knowledge:
Scientific knowledge is the knowledge that is gained from observations and can be provided as
well as demonstrated. Scientific knowledge is true and is not based on intuitive ideas.

o Propositional knowledge:

This is the knowledge about different things, and it can be provided whether the knowledge is

true or not. Propositional knowledge can be further categorized into:

Logical knowledge:

Logical knowledge is the one that is based on the understanding of the relationships of ideas

with one another. There are certain rules that are stated for relationships of ideas and if the

ideas and their relationships fulfil these rules, the knowledge so obtained is considered to be
true.

Semantic knowledge:

Semantic knowledge is the knowledge obtained by understanding the meaning of words. This

knowledge is usually considered to be true.

Systemic knowledge:

Systemic knowledge is the knowledge that is gained from understanding the meaning of a
system of words and symbols and how these relate to one another. It is essential that the relation
between these words and symbols is such that it follows the rules and procedures stated so that
the acquired knowledge can be considered to be true.

Empirical knowledge:

This is the knowledge that is acquired from our senses. This knowledge is based on
observations and involves the process of deduction, analysis, reasoning and thinking to acquire
knowledge.

o Explicit and implicit knowledge:

Explicit knowledge is the one that is gained practically and is not openly stated. Implicit
knowledge on the other hand is the one that is acquired through informal learning.

The process of knowledge acquisition is not a simple one and involves the cognitive processes
of perception, communication, and reasoning. Perception is when the idea first comes to the
human brain. When the human brain first perceives an idea, it is blank and therefore the idea
has no meaning for the brain. It is reasoning which adds a dimension, concept and definition
to the idea, so that it becomes meaningful and of use. Communicating knowledge is also
essential because if knowledge is not communicated, it does not have any importance.
Knowledge sharing and communication is important else knowledge loses its very meaning.
Knowledge can be communicated in any form—uwritten or verbal. The main aim is to get the
idea across to the others so that it is understood in its right concept.

Implications for curriculum development
*  The curriculum is based on academic standards and technical rigor as the needs of the
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s are considered more important.
ic and is based on and models real world problemg

dents to develop applied learning wherein they gain p
raCﬁCa]

learner
The curriculum is authent
The curriculum enables stu

knowledge related to a concept.
culum based on this approach involves active exploration on the pett of
of the

The cutri .
e curriculum so designed extends beyond the cla
88100

students as well as the teachers. Th

and therefore enables students to learn better.
The curriculum enables the students to develop critical thinking and assessment abjj;;
ies,

It should be given to work experiences.

POINTS TO PONDER

Which are the different types of knowledge which could be included into the

curriculum?

3 Why is knowledge considered a base for curriculum development?

4.8 Summary

Curri - .
50 cialc zi:uiltﬁ::igg rtr(l)e:t is a very important process for building the nation. Any change in the
of a nation. Curriculum :}ilozzsl:(:n - Change' in the curriculum to meet the requirement
perspectives like philosophi ) d?VeIO.I)ed keeping in mind the basic principles and different

philosophical, sociological, psychological, and historical. Curriculum should

4.9 Practicum
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understand the different pri
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?" ake any textbookg
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lextbooks, Ofknowkdge included in Science and Social
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